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Abstract

This research was conducted because HOTS is a significant factor in achieving the
learning process in accordance with the 2013 curriculum, HOTS is a solution that
students become active and participatory in the learning process, teachers not only
explain learning in front of the class, but students must be more active to describe the
problems that were found during learning, therefore, the researcher wanted to investigate
how the HOTS process was implemented in teaching English at X grade of MTI Pasia
in the 2019/2020 school year. The purpose of this research is to know how the English
teacher at X grade of MTI Pasia apply HOTS in teaching English process, especially in
developing productive and receptive skills according to the level of critical thinking.
This research was a qualitative descriptive study using documentation (document
analysis) and observation sheets to collect the data. The subjects in this study was X
grade English teachers at MT1 Pasia in the 2019/2020 academic year. The results of this
study obtained from the document analysis and observation sheets found that, the
English teacher at X grade of MTI Pasia did not apply HOTS in teaching English and
learning process. The English teacher only applied HOTS to the learning design, it was
not applied to the process in learning, this happened not because of online learning due
to COVID 19 pandemic, but it was happened because the teacher did not encourage
learning to be effective during the pandemic, the teacher should still be able to improve
the learning process using technological advances even though it was still far from
perfection compared with face-to-face learning.
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1. Introduction

Education in the 21st century is simply interpreted as transformed learning. It means
that, skills that are need to be achieved by students is not only LOTS (Lower Order Thinking
Skills), but there must also be an increase to HOTS (Higher Order Thinking Skills). HOTS
is a process of thinking in a higher cognitive level that is developed from a variety of
cognitive concepts and methods and taxonomies of learning, teaching, and assessment. The
main purpose of high order thinking skills is how to improve the ability to think critically in
receiving various types of information. So, HOTS can be one way to encourage students to
be able to solve their own problems by thinking critically.

Margana & Widyantoro said that point out that the use of critical thinking (higher-order
thinking skills) is recognized as a main capability to maximally enhance students' academic
language. From that notion, the relationship between thinking and language learning
particularly in writing, speaking, listening and reading skills are highly significant. Higher-
order thinking skills includes some active skills which with those active skills the students
can handle their productive task. It is believed that to improve students' productive and
receptive skills also need to improve their higher-order thinking skills.

It can be concluded that integrating HOTS into learning is a must, it is intended that
HOTS is not just about making questions for assessment. HOTS in learning means the ability
to think critically, logically, reflectively and metacognitively. The 2013 curriculum demands
that learning materials are designed to encourage students to be able to predict, design, and
predict. The teacher-centered learning model is no longer relevant. Students should be the
center of learning (student-centered learning).

2. Method

The design of this research is qualitative research. Sugiyono states that qualitative
research is the research method that based on post-positivism philosophy which is used to
research natural condition where researcher as main instrument. the researcher will apply
descriptive qualitative because it can help the researcher to get information from informant
based on the research question, and this purpose to know how the implementation of HOTS
in teaching English, so the qualitative design is an appropriate research design to use in this
research.

2.1. Respondents

This study was conducted at MTI Pasia. The respondent was the English teacher of tenth
grade students of MTI Pasia determined by using Purposive sampling. As Margono stated,
purposive sampling is used if the sample has some certain criteria that relate to the purpose
of the study. There is the teacher in teaching English at tenth grades of MT1 Pasia, the teacher
said that, the teacher used HOTS criteria in teaching English process. Then, researcher
choose one teacher as the key of informant of this research.

2.2. Instruments

The instruments used to collect the data were used observation and document analysis.
For document analysis, the researcher analysed the lesson plan that made by the teacher based
on HOTS criteria.
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2.3. Procedures

The researcher started the research by determining the respondent and collecting the data
through observation and document analysis. The following steps were data analysing and
concluding.

2.4. Data Analysis

After the data collected, the researcher analyses the data from documentation and
observation to achieve the intended purposes. Miles and Huberman in Sugiyono, the
procedures are: data reduction, data display, Conclusion drawing or verification,
Trianggulation of the data.

3. Finding and Discussion

Based on the description of how teachers' understanding the lesson plans following
HOTS criteria, the researcher found that the teacher understood of the lesson plans even
though some parts could not find in the lesson plan, for example about how productive skills
and receptive skills techniques were developed. The teacher did not describe the material to
be used. Besides, the teacher made the lesson plans according to HOTS criteria.

Based on a description of how the teacher implements HOTS in the English learning
process, the researcher found that teachers did not develop HOTS properly. According to
Goodson and Rohani said that applying HOTS-based learning there must be activities that
stimulate students to develop the ability to analyze, evaluate and create, this will be achieved
if learning takes place in active learning where students are the centre. The teacher did not
stimulate students to be able to solve their problems. there was not feedback process occurs
between teachers and students, only teachers who active in learning, and it can be concluded
that learning was still focused on the teacher.

Based on a description of how the teachers increase productive and receptive skills
according to the HOTS criteria, the researcher found that there was not increase at all in
students' productive and receptive skills, because the teacher did not develop these two skills.
First, in the teacher's writing activity did not teach how to develop ideas properly. The teacher
only provided practice to answer the questions that have been given. So it caused students to
only analyze but not writing it, in speaking activities, the teacher also did not do speaking
activities to students, this happened not because of limitations in the online learning process
but the teacher did not do anything for this, students were only given dialogue without doing
anything. Listening activities, the researcher did not find listening activities during 5
meetings, but reading activities did happen quite well. The teacher gave a reading text then
the students were asked to analyze the reading text, then for the reading process the teacher
gave the material and the students answered the questions, so productive skill activities and
receptive skills are not taught well at all.

According to Rosli and Maarof emphasize that HOTS acts as a guide for the students to
develop their ideas on what they want to write, with HOTS the students are also trained to
improve their speaking ability by explaining their ideas and attempting to state what is on
their mind to their friends. According to Setyarini and Ling find that the students who have
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critical thinking skills are willing to deliver their ideas freely in front of the class without
worrying their friends’ judgment or mistake. So, those advantages will be owned by the
students when the students to integrate their higher-order thinking skills with English
productive skills and receptive skills.

The implementation of HOTS in teaching productive skills and receptive skills can help
students' understanding, but the facts were found that there was not process of improvement
until the assessment occurs. Teachers only focused on the material. Here, researchers could
emphasize that this happened not because of the online learning process, but the teacher did
not provide or teach according to the 4 skills needed, there was not speaking process, there
was not writing process that made students knew what the students wrote, there was not
reading process even though the teacher has given readings to students, there was not
listening process given by the teacher. So, at this stage, the process did not happen at all.

Thus, it can be concluded that the implementation of HOTS by the English teacher was
not going well, because the teacher did not teach students directly, it happened because of
the Covid 19 pandemic which made it difficult for students to be active in learning, it was
not an excuse for the teachers to did not prepare strategies to support a conducive learning
process during a pandemic. The teacher only provided material, then students were asked to
understand the material, and then the teacher gave exercises to the student. The learning
process only took place about 20 minutes, only through WAG and google classroom. So, it
was very far from the process of ideal learning.

4. Conclusion

The researcher concluded that this research focused on the Implementation of HOTS in
teaching English. The results obtained that the teacher did not use HOTS in the learning
process, the teacher only understands the HOTS criteria only in the lesson plan, the teacher
implemented HOTS well in the lesson plan, while in the learning process itself, the teacher
did not apply the HOTS process properly. For the productive and receptive skills, there was
not level of thinking were found during the learning process, it could be said that for the
productive skills process, the teacher did not apply HOTS at all in learning, and for receptive
skills teachers also did not apply HOTS well in the learning process. The learning process
was still focused on students, there was not improvement has occurred, this happened because
the skill was not taught at all.
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