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Abstract

This study reveals the story as an English lecturer of non-English program at STAI Darul Ulum
Kandangan. This study aims to investigate the challenges of becoming an English lecturer of
non-English program in private institution and strategies in facing these challenges when the
writer becomes an English lecturer. The study uses qualitative research in the form of
autobiography narrative inquiry. This study shows that there are many challenges being an
English lecturer in a private institution that are the challenges before entering to the classroom
such as making preparation of a lesson plan for one semester, material and media, in the
classroom such as facing the various students, and outside of the classroom such as doing
research and dedicating him/herself for the society and the strategies that the writer used in
solving these challenges. | hope that this study would be a good consideration for the next
lecturer in the future.
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1. Introduction

Despite its importance, teaching literature, especially in an EFL setting, can be challenging.
Students' resistance to studying literature is the most visible difficulty teachers encounter.
Many students still think that literature is uninteresting and boring (Alfauzan & Hussain,
2016; Al-Mahrooqi & Al-Wahaibi, 2012; Shakfa, 2012; Kabilan & Kamaruddin, 2010)
which causes a lack of interest and motivation in the classroom (Hussein & Al-Emami, 2018;
Isikli; & O.Tarakgioglu, 2017; Shakfa, 2012; Blanco, 2004). Boredom and lack of interest in
literature class can be caused by a variety of factors. The issue arises from the viewpoint of
the teachers, who use conventional teaching techniques despite empirical evidence to the
contrary (Permanaludin, 2017). For instance, the grammar-translation approach is still used
when teaching literature, with no special emphasis on the subject matter (Alfauzan &
Hussain, 2016). In addition, Miall (as cited in Basthomi, 2003) added that teachers
occasionally only give their students a list of literary terms to memorize. Undoubtedly, the
issues depicted above require a serious solution.

Morson (2015) stated that the phenomenon of college students skipping literature classes
could have unfavorable effects, such as a decline in enrollment in literature courses. Studies
have shown that, as was already mentioned, students often felt uninterested and uninspired
in their classes. There is also a chance that the problem originates with the professors rather
than the students (Morson & Schapiro, 2017). Consequently, teachers must creatively find a
new approach to teaching literature. Thus, Morson, (2015) believed that to teach well, to
convince students that a subject is worthwhile studying, teachers must put themselves in the
position of the learner who is completely new to the basics (Morson, 2015).

Because of its importance, numerous studies have been conducted to investigate various
strategies for teaching literature to EFL students. Andriani and Bram (2022) highlighted
teachers’ perception of using technology such as online presentation, video playing, Prezi,
and games like Kahoot! and Quizziz in teaching literature. Then, Dewi (2019) highlighted
how focusing on two famous short stories namely “All Summer in a Day” by Ray Bradbury
and “Shame” by Dick Gregory can increase students’ critical thinking, conscience, and
compassion in language learning. Moreover, a study from Fauziah (2016) showed that
students can also apply some classroom activities found which were regarded as the
Language-Based Approach (LBA), Reader-Response Approach (RRA), and Information-
Based Approach (IBA) in teaching literature for young learners. The analysis showed that,
despite being the least preferred strategy, the Information-Based Approach (IBA) can be used
to convey cultural values to students. According to her, the Language-Based Approach
(LBA) is suitable when the teacher wants the students to participate fully in the lesson and
comprehend the significance of the literary selection, particularly for younger students.
While using the Reader-Response Approach (RRA), which encouraged a variety of
responses, allowed students to freely react to what they had read. Students have become free
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to make connections between the literary works they read and their own experiences in the
past and present (Fauziah, 2016; Kinasih, 2020). She also emphasized how important it is for
teachers to encourage a favorable learning atmosphere because teachers' decisions determine
how well a strategy will work (Fauziah, 2016). Lastly, a study by Kinasih and Mery (2021)
showed that the podcast helps them to grasp how the literary works they learn in class are
related to the experiences of the guest speakers. However, it must be understood that applying
podcast also has its downsides, that is: using podcasts is very challenging for students with
low competence as the podcast is delivered mainly in English.

Overall, the earlier studies mentioned above highlighted different approaches to teaching
literature to EFL students, ranging from beginning learners to advanced students. However,
the strategies above heavily rely on teachers' efforts to spoon-feed students' understanding.
For instance, in the study from Kinasih & Mery (2021), the lecturer controls the podcast
production process rather than asking the students to do so. Similarly, even though interactive
activities were implemented in the study from Fauziah (2016) such as rewriting activities, or
word jigsaw puzzles, the teacher acted as the controller and resource. Thus, the understanding
of the students is essentially spoon-fed. Whereas, as part of sustainable learning practices,
the ultimate objective of higher education must be to assist learners in managing their own
learning (Balloo et al., 2018). Furthermore, in the context of numerous emerging
technological devices today, learning rather than teaching becomes the main focus in the
organization of the learning process itself (Gisbert & Bullen, 2015).

Fortunately, students' learning experiences can be improved by integrating digital
learning. Regardless of the difficulty, teachers are encouraged to choose the best media to
enhance students' learning experience of English literature, from reading the text to
interpreting the meaning. When a teacher incorporates digital learning, students are given
access to a variety of sources relating to specific or related works. Some of the works may
take the form of text, images, or a combination of the two. The combination of two media is
referred to as multimodal texts, and it leads to multimodal literacy, which was first introduced
as the Learning by Design Framework (Yelland et al., 2008), in which they introduce the
knowledge process of Experiencing, Conceptualizing, Analyzing, and Applying in
multiliteracies. Furthermore, multimodality is linked to some characteristics of the systemic
functional approach. The essence of multimodal literacy is students' ability to critically
examine multimodal texts and generate meaning effectively, in this case by interpreting
selected literary works.

Based on the previous elaboration, the writers are intrigued to study students’ perceptions
of using infographics in studying intrinsic elements in Shakespeare’s drama. There has long
been a claim that teaching Shakespeare's plays to ESL/EFL students is too challenging (al
Jawad et al., 2021; Freyn & Gross, 2018; Hassan, 2016; Newstreet, 2017). However, one
study found that infographics can be used to improve learners' reading processes. Visual
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literacy could be used as an alternative to connect learners in the reading comprehension
process (Cupita & Franco, 2019). Moreover, Kongwat & Sukavatee (2019) concluded that
the integration of infographics and collaborative reading instruction in the classroom can
enhance 21st-century teaching and learning. Applying collaborative reading instruction using
infographics in the classroom in a way that suits students’ learning styles and preferences
could enhance their reading comprehension. As a novelty, the writers are intrigued to use
infographics in teaching literature in which the participants are actively involved in the
creation process. Therefore, the writers aim to answer the following research question:

1. What are the students’ perceptions of the usage of infographics in studying intrinsic
elements in Shakespeare’s drama?

2.What are the possibilities and challenges of using infographics in studying intrinsic
elements in Shakespeare’s drama?

1.1. Theoretical Framework
1.2.1. Literature

Robson (2020) stated that the definition of literature has been questioned for years as it has
a long history and is historically bounded (p. 1). Turning to the Oxford English Dictionary
(OED), Robson mentioned that the clearest meaning definition of literature is ‘writing which
claims to consideration on the ground of beauty of form or emotional effect.” Despite its
complicated definition, literature plays a significant role in human life. Mays (2017) stated
that instead of just talking about things literature works bring life to the reader by representing
experiences directly; which engages the readers’ emotions, imaginations, senses, and
intellects (p. 3). Literature also explores issues and questions relevant to life by experiencing
difficult situations and human complexity from various points of view. In other words,
literature invites us sometimes to question conventional thinking and sometimes to see its
wisdom, even as it helps us imagine altogether new possibilities (pp. 7-8). In short, Haraway
(as cited in Bruns, 2011) stated that literature portrays the human’s approaches to knowledge
discovery with the advantage of being nowhere while claiming to see comprehensively.

1.2.1.1. Intrinsic Elements

Literature has an intrinsic element to the story or fiction. Intrinsic elements are related to the
story itself which describes how the story is going from the start to the end. In other words,
intrinsic elements are all the elements that are based on literary work. The components of
intrinsic elements are plot, setting, theme, character, characterization, and conflict (Mays,
2019, p. 19).
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1.2.2. Systemic Functional Approach in Multimodal Literacy

The systemic functional approach provides scaffolds for students to access the meanings
made in multimodal texts by introducing the features and typical functions of the texts. It
also emphasizes the typical meaning-making techniques applied in these multimodal texts
(Lim, 2018, p. 1). In addition, Students' ability to analyze multimodal texts is something that
needs to be developed for them to become multimodally literate. Additionally, it aims to
enable them to effectively represent their ideas through the creation of multimodal texts (Lim,
2018, p. 1). In this study, infographics are the multimodal media of choice.

1.2.3. Infographic

Infographics are multimodal pieces that combine text, images, and, in the case of multimedia
models, even audio. In the case of printed media, they can be static, or in the case of digital
media, they can be multimedia. The goal of an infographic is to make information more
approachable. When people who are viewing the infographic give this information meaning,
it becomes knowledge (da Rocha & Cardoso, 2021, p. 292).

Some people find infographics to be very appealing, and this text can have a significant
impact on an article by selecting the right background color and font to complement the
writing and draw readers in. An infographic task, like a conventional research essay, requires
students to visually communicate an argument that is supported by citations and data taken
from scholarly literature and the popular press. Students are asked to create an information
visualization to illustrate their argument rather than presenting it in a text-based format. To
semi-automate the process, they can use online design tools or computer software (Matrix,
2014). One program that can be used to create infographics for educational purposes is
Canva.

1.2.4. Perception

The word ‘perception’ can be used in two different ways. Firstly, it refers to our experience
of seeing, hearing, touching, tasting, and smelling objects and individuals in the surrounding
world. As human observers, we can describe our subjective experiences. On the other hand,
the word perception can also be used to refer to the processes that allow us to extract
information from the patterns of energy that impinge on our sense organs (Rogers, 2017).
Perception is like a set of lenses through which an individual views reality. These lenses
evolve from perspectives of location, subjectivity, particularity, history, embodiment,
contradiction, and the web of teachings imparted to the individual.

2. Method
The purpose of this study is to identify the second-semester students’ perception of the

application of infographics in understanding Shakespeare’s drama. This study adopts the
mixed-method approach proposed by Dornyei (2007). The purposes of the mixed method are
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to gain a more comprehensive understanding, validate findings from different perspectives,
and reach multiple audiences. In other words, this method combines the quantitative and
qualitative designs. The writers utilized both designs to study participants' preferences and
explore reasons for liking/disliking infographics in literature class. This signifies why a
qualitative design is required to answer why questions posed by researchers (Given, 2008).

2.1. Participants of the study

The participants of this study are from the second semester, majoring in English Language
and Literature (BBI) at UBM University. There are 71 students, 41 females, and 30 males.
All participants are currently taking the Introduction to Literature class. The participants
signed consent forms, understand their answers will be analyzed in the research, and agree
to keep their responses private.

2.2 Research Procedure

The research was done in four meeting sessions. Every session, the students were asked to
create infographics about the intrinsic elements (types of character, characterization, settings,
conflicts) of Shakespeare’s selected dramas: A Midsummer Night's Dream, Hamlet, Romeo
and Juliet, and Macbeth. The class begins with the teacher explaining the drama. Afterward,
the students were asked to work in groups and create infographics based on the drama that
has been discussed. The infographics will be presented in front of the class. Up until all four
dramas have been discussed, the procedure is repeated. The writers then distribute the
questionnaire to the students and conduct a semi-structured interview after covering all the
materials.

2.3 Data collection procedure

A questionnaire was used to see the students’ perceptions towards the use of infographics in
studying intrinsic elements in drama. The questionnaire is adapted from Roslaini & Soraya
(2021). The questionnaire is distributed by utilizing Google Forms. Because the
questionnaire was previously used for teachers, adjustments are made to allow the questions
to be used for students. The writers used a Likert scale with even numbers. The benefit of
using an even-numbered Likert scale is that it compels responders to indicate some agreement
or disagreement, even if it is minor (Loewen & Plonsky, 2016, p. 99). Because scales with a
midpoint choice may discourage respondents from favoring a certain side, the respondents
will choose the best option if a middle option is not presented (Krosnick as cited in
Taherdoost, 2019). Another issue is that, when provided, some respondents tend to select the
neutral option excessively (Reynolds et al., 2021, p. 258). Because of this, the authors employ
an even-numbered Likert scale. Below is the list of questionnaire questions along with an
even number scale.
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Table 1. Questionnaire On the Usage Infographics in Learning Shakespeare’s Drama

No.

Aspects

Questions

SD

D

A

SA

1

Cognition
(Knowledge ways of
thinking, and
experience towards
using infographics in
literature class).

Using infographics is
effective for learning
intrinsic elements in

Shakespeare’s drama.

The infographics can be
useful learning material
for students

Students understand the
intrinsic elements in
Shakespeare’s drama
presented on the
infographics

Students are interested in
Shakespeare’s drama
when taught by
infographics.

| am satisfied with
learning by infographics.

The information used for
making infographics is
easily accessed by
students.

I can create infographics
easily during online/
offline learning.

10

11

Affection (Individual
emotional state or
factor, evaluation of
good or bad) towards
using infographics in
literature class

| often have problems
while making
infographics of
Shakespeare’s drama

I have problems while
learning intrinsic
elements in
Shakespeare’s drama

I have difficulty
presenting the
infographics of intrinsic
elements of
Shakespeare’s drama in
detail.

I have a bad facility for
learning through the
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No. Aspects Questions SD D A SA

infographics of
Shakespeare’s drama
12 | Conation (Attitudes, | The infographics of

motivations, or Shakespeare’s drama
behavior) make students lazy.
13 The infographics of

Shakespeare’s drama
make students more
motivated.

14 | feel comfortable
learning by using the
infographics of
Shakespeare’s drama in
both online and offline
classes

15 The infographics of
Shakespeare’s drama are
suitable for the student’s
learning style.

Then, a semi-structured interview was done to find more opinions and deeper insights
into the use of the infographic. Ten interviewees were chosen based on random sampling.
The interviews were audio-recorded and then transcribed. After that, the transcription was
analyzed to support whether the perceptions went along with the result of the observation
and the questionnaire.

2.4 Data analysis procedure

The result of the questionnaire will be analyzed by using SPSS (Statistical Package for Social
Science). The purpose of using SPSS is practicality and efficiency. Finally, aside from
processing the results from the questionnaires, the writers conducted a semi-structured
interview to find more opinions and deeper insights into the usage of the vlog to enhance
students’ speaking skills. The interview was transcribed, and the writers classified the text in
the form of summaries that were coded based on the questioners' questions.

3. Findings and Discussion
3.1 Findings

The questionnaire result and interview data from the research's cognitive aspect are presented
in this section. Table 2 shows that 98,6% of participants agree infographics are effective for
learning the intrinsic elements of Shakespeare's drama.
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Table 2. Results on the effectiveness of using infographics

Using infographics is effective for learning intrinsic elements in
Shakespeare’s drama

Frequenc Percent Valid Cumulative
9 y Percent Percent
Disagree 1 1.4 1.4 1.4
Agree 42 59.2 59.2 60.6
Valid
Strongly 28 39.4 39.4 100.0
Agree
Total 71 100.0 100.0

Based on the interview, Participant A stated that learning intrinsic by using infographics
has helped her in getting the gist of the material. She continued by stating that infographics
are more efficient for memorizing than studying from a script since the material is condensed
and tightly packed.

In my opinion, in the infographic, we can't write things down too long, right? So, |
think, infographics are more efficient. Sometimes, if for example... we don't use
infographics, we have to read and memorize the whole story, from the text. But, from
the infographic, the info is simple (Participant A, personal communication, May 29,
2023).

The opinion of Participant A above is aligned with the research which stated that in
comparison to text alone, text plus pictures help people absorb and recall information more
quickly and effectively. One method for displaying dense and complicated informational
content in a way that encourages cognitive processing, learning, and long-term recognition
and memory is through infographics (Dunlap & Lowenthal, 2016). In addition to the
compactness, infographics help students remember scientific information by associating it
with images they are familiar with, vivid colors, and occasionally even sounds (Aldalalah,
2021). Here are the explanations for why 98,6% of participants think infographics are
effective for learning intrinsic elements of Shakespeare's drama.
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Figure 1. The students are presenting the gist of character and characterization in class

Table 3. Results on the usefulness of using infographics

The infographics can be useful learning material for students

Frequenc Percent Valid Cumulative
a y Percent Percent
Disagree 3 4.2 4.2 4.2
Agree 39 54.9 54.9 59.2
Valid
Strongly 29 40.8 40.8 100.0
Agree
Total 71 100.0 100.0

Table 3 shows 95.7% of participants find infographics useful for learning Shakespeare's
drama’s intrinsic elements. However, their simplicity can be a double-edged sword, as they
provide concise information but lack detailed data.

In my opinion, infographics are useful. But, only for basic information. You know, the
ones that are easy to find, the ones that people usually find out, the basic ones lah...
We know who this character is. We know the idea what is going on with him? But that’s
it. For example, like Hamlet. The story is really long. If | have to learn, to read the
script, helaaaaahhhh... But yes, of course, if you want to understand the conflict more,
you must read it by yourself, or watch the full drama. (Participant F, personal
communication, May 29, 2023)
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Participant F stated that she agrees that the infographics are useful based on the excerpt
above. Yet, she claims that infographics are best utilized to gain a basic understanding of a
topic. For example, when Participant F learns the plot and conflict from Hamlet, she knew
the idea what is going on with him. But if she wants to fully comprehend the conflict, she
will still need to read the narrative again or watch the drama.

The opinion of Participant F aligns with the previous research which stated that
infographics have several advantages over text-based resources, including the ability to help
teachers teach the lesson's basic concepts, make it easier for students to understand, facilitate
quick information gathering, and provide more useful materials than text (Cahyani et al.,
2021, p. 60). The concepts and information presented here are clear, succinct, and easy to
understand thanks to infographics, which make it simple to present vast amounts of complex
data (Dogomeo & Aliazas, 2022). However, the disadvantage is understandable given that
an infographic's main function is to provide information quickly. A representation of
information in an infographic is created so that the information is simple to understand at a
glance (Onwuchekwa, 2021, p. 450).

Table 4. Results on students’ understanding while using infographics

Students understand the intrinsic elements in Shakespeare’s drama
presented on the infographics.

Frequenc Percent Valid Cumulative
a y Percent Percent
Disagree 1 1.4 1.4 1.4
Agree 48 67.6 67.6 69.0
Valid
Sy 22 31.0 31.0 100.0
Agree
Total 71 100.0 100.0

As shown in Table 4, 98.6% of participants agree that using infographics has helped
students understand the fundamental components of Shakespeare's drama. In addition to the
earlier findings regarding the drawbacks of infographic simplicity, this is another
encouraging finding. The writers learned from the interview that because they are not
required to write in-depth analyses of the drama, students believe they have learned enough
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about the intrinsic elements from the infographic. The explanation can be seen in the excerpt
below.

In think, I can understand the lesson using infographics. There are visual elements,
there are pictures too. This is useful, to remember. So, look at the pictures and
conclusions. Also, during the exam, we are not asked to write long report, three pages
long. | mean, infographic is simple but enough (Participant C, personal
communication, May 29, 2023).

From the excerpt above, Participant C stated that the visual elements of the infographic
have helped him understand the intrinsic elements of the drama. His strategy for
comprehending the issue is to look at the images and relate them to the infographics'
conclusions. He argued that the knowledge was sufficient because he anticipated only
needing a basic understanding of Shakespearean drama. He will need to research the drama
more unless he is required to write reports that are three pages long. Like Participant C,
Participant J stated that she finds infographics to be a more effective way to comprehend a
story than watching a lengthy video drama.

Uhm, well... the thing is Shakespeare drama is very long. So many acts, like Act 1, Act
2, Act 3 even more. From the infographic like this, we get understand the point. But |
think it depends who make the design... like, uhm, how they summarize it. If I watch
the drama, it can be three or four hours. So, infographic is okay (Participant J,
personal communication, May 29, 2023).

From the excerpt above, Participant J stated that the visual elements of the infographic
have helped him understand the intrinsic elements of the drama. Once more, he emphasizes
the importance of the pictures used in the infographics. The images play an important part as
visual components can catch students' attention and pique their interest in a text. The
information in a text can be made simpler by the infographic's visual components, making it
simpler for students to comprehend and remember the reading (Lestari & Purnama, 2023, p.
396).

Thus, as they create the infographics, students' design and aesthetic skills are crucial. As
(Dunlap & Lowenthal, 2016) stated in their research that is one important component to
being able to accomplish tasks like these involves becoming visually literate. As a result,
choosing the design priorities and what needs to be achieved through this design, as well as
figuring out the concept, target audience, and relevant data, becomes a crucial stage (Matrix
& Hodson, 2014).
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Table 5. Results on students’ interest in using infographics

Students are interested in Shakespeare’s drama when taught through
infographics

Valid Cumulative
Frequency  Percent

Percent Percent
SHEigy 1 1.4 1.4 1.4
Disagree
valid Agree 50 70.4 70.4 71.8
Strongly Agree 20 28.2 28.2 100.0
Total 71 100.0 100.0

Next, the writers found interesting discussions related to students’ interests and
motivation. Table 5 shows that more than 90% of participants grow their interest in learning
the intrinsic elements of Shakespeare's drama by using infographics. A number of reasons
for the participants' interest in studying Shakespearean drama were discovered from the
interview session. As stated below, participant G reported that her exploration of intrinsic
elements supports her interest in creative writing.

| have a hobby of writing, miss; | do write short stories. So, when I saw this infographic,
I wanted to find out, miss... Yang bikin curiousity-nya tuh, uhm, how to make a
character who is really depressed like this? Then, Shakespeare writes a story about the
past, the setting is long time ago. Then, | wonder, can this plot written in modern
situation? (Participant G, personal communication, May 29, 2023).

Participant G stated in the excerpt above that by studying Shakespearean drama this
semester, she is also able to continue practicing her hobby of short story writing. She is
curious about how Shakespeare write about such a depressed character. Additionally, based
on what she has learned, she questions whether the same plot could be used in the current
context. Another interesting answer was shared by Participant D. He shared that he has
always been interested in exploring Shakespeare’s work. Unfortunately, he does not know
where to start.

For me, I am interested in exploring Shakespeare’s works. We know the name
Shakespeare, but we don't know where to read it. If you want to read directly, it's also
confusing too. So, when | see this infographic, it's like the first step. For example,
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miss... when I saw this infographic I was surprised, the story was unpredictable. How
diditend, I can't guess, like in Hamlet. | was surprised because all of them die. Usually,
there will be one or two people died in a story. But this, everyone died. Or, in
Midsummer Night's Dream, in that drama, it is really emphasized the dream, kayak
ditekenin banget kan? The story is random. (Participant D, personal communication,
May 29, 2023).

From the excerpt above, Participant D said that he knows who Shakespeare is he does not
know his works. Even though he wants to explore Shakespeare’s drama, he never knew
where to start. Hence, the infographic becomes his first step in knowing Shakespeare. He
added that the plot of Hamlet surprised him as everyone died in the story. Then, he was also
intrigued by how the concept of dreams was explored in Midsummer Night's Dream. Even
though the plot is absurd for him, he is still interested in exploring the story.

Thus, it leads to the conclusion of the cognition aspect that students are satisfied with their
learning experience using infographics. Table 6 below shows that 95,8% of participants were
satisfied with their experience learning the intrinsic elements of Shakespearean drama
through infographics.

Table 6. Results on students’ satisfaction with using infographics
I am satisfied with learning through infographics

Valid Cumulative
Frequency  Percent

Percent Percent
Disagree 3 4.2 4.2 4.2
Agree 47 66.2 66.2 70.4
vl Sigcggy 21 29.6 29.6 100.0
Total 71 100.0 100.0

In the following section, the writers also want to explore the affection aspect. Firstly, from
Table 7, As can be seen, most respondents—more than 97%—believe that students can easily
access the data used to create the infographics. The authors also take note of one issue that
the students encountered, namely, accessing the modern version of Shakespeare's drama.



610 SALEE: Study of Applied Linguistics and English Education

Table 7. Results on data accessibility for infographic creation

The information used for making infographics is easily accessed by
students

Frequency Percent Valid Percent Cumulative
Percent
Disagree 2 2.8 2.8 2.8
Agree 37 52.1 52.1 54.9
Valid
Strongly Agree 32 45.1 45.1 100.0

Total 71 100.0 100.0

From the excerpt below, it appears that Participant H noted the challenge of finding a
modern version of Shakespeare's script.

During the making process yesterday, for me, there is actually a problem. It's actually
about finding the script to read. Previously, we wanted to put famous dialogue on the
design. But what is on the internet is the old English version. Nah, the modern version
is a paid. Sometimes | get confused, what does this sentence mean in Act 1 Scene 27?
What is he actually saying in this scene? Because the way of speaking is different, right,
so I'm confused. Finally, yes, we Google for the summary version like that. Fortunately,
there are a lot [summary], miss. (Participant H, personal communication, May 29,
2023).

From the excerpt below, it appears that Participant H noted the challenge of finding a
modern version of Shakespeare's script. He said that his team planned to put famous dialogue
in the design, but they could not find the modern version of the play. Most online scripts are
written in old English. As a result, Participant H's team uses one of the many summary
websites available online.

The surprising results in Tables 8 and 9 also caught the writers' attention. First, more than
80% of participants, as shown in Table 8, agreed that making infographics during an online
or offline class is easy. At first glance, it appears that the student's experience with the
creation process was fairly easy. However, based on Table 9, more than 52.1% of participants
thinks that they often encountered problems while making infographics of Shakespeare’s
drama.
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Table 8. Results on data accessibility for infographic creation

I can create infographics easily during online/offline learning

Frequency  Percent Valid Cumulative

Percent Percent
gtlrs‘;g?g 2 2.8 2.8 2.8
Disagree 7 9.9 9.9 12.7
Vel Agree 49 69.0 69.0 81.7
Strongly Agree 13 18.3 18.3 100.0
Total 71 100.0 100.0

Table 9. Results on problems encountered in infographics creation

I often have problems while making infographics of Shakespeare’s drama

Valid Cumulative
Frequency  Percent

Percent Percent
St.rsi';‘?éi 3 4.2 4.2 4.2
Disagree 31 43.7 43.7 47.9
Vel Agree 36 50.7 50.7 98.6
Strongly Agree 1 1.4 1.4 100.0
Total 71 100.0  100.0

Fortunately, the writers were able to learn from the interviews what types of problems the
students mostly encountered. As can be seen from the responses of Participant B and the
problem happens during the group discussion.

It's a group assignment, right? So, during the making process there was a debate in the
group. My groups got the plot, so | fought over Angelica a bit, because according to
her, this part is already the climax. But, in my opinion, it's still rising action. We were
confused about where is the falling action? When did the tense start to become... less?
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It’s hard to decide because Shakespeare's language is difficult. But, yes... if you're in
a group like this, it's was fun. If you make it yourself, it will be even longer. (Participant
B, personal communication, May 29, 2023).

During the interview, Participant B stressed that the subject came up during the discussion.
For instance, the Participant B group has difficulty breaking down the plot according to
Freytag's plot diagram. Her teammate believed that one of the acts should be categorized as
a falling action. However, Participant B argues the previously mentioned act still counts as
the climax stage. Like Participant B, Participant | also proposed the same issue. He claimed
that the group found it challenging to characterize Hamlet during the discussion. They do not
know if Hamlet demonstrates negative or positive personality traits.

This finding demonstrates that there are two sides to the use of infographics in education.
On one side, infographics may be used to promote active learning because active learning
methods entail discussions. As a result, the participants were putting what they had learned
into practice and passing it on to others. The process of creating their infographics allowed
the participants to actively construct meaning (Jaleniauskiene & Kasperiuniene, 2023). Thus,
the teacher must actively participate in the discussion given the level of difficulty of the topic.
For an infographic to effectively convey important data, it is advised for teachers to monitor
their students as they develop ideas and produce infographics (Hicks et al., 2020).

Table 10. Results on problems encountered in infographics creation
I have problems while learning intrinsic elements in Shakespeare’s drama

Valid Cumulative
Frequency  Percent

Percent Percent
gtlrs‘;g?g 3 4.2 4.2 4.2
Disagree 34 47.9 47.9 52.1
Vel Agree 32 451 45.1 97.2
Strongly Agree 2 2.8 2.8 100.0
Total 71 100.0 100.0

Furthermore, even though the infographic provides important information, Table 10 above
shows that 47,9% of participants agree that they are having difficulty understanding intrinsic
elements of Shakespeare's drama. For instance, Participant E mentioned that she finds it
difficult to remember the characters because infographics only outline the entire drama. As
in Midsummer's Night Dream, it can be challenging to tell which character is Lysander and
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avoid confusing him with Demetrius. Participant F made a similar claim to Participant E that
she finds it difficult to comprehend the play's hidden meaning if she only relies on the
infographic.

Yes, maybe there are friends who are not used to reading. In my highschool, 1 must
read novels, 3-4 novels a year. | think, if we read the whole text, we will know the
setting more clearly. So, not only Denmark or only Verona, Italy. Or sometimes, in the
infographic, it was just mentioned that the setting is vivid, or vague. Also, about the
hidden meaning. If I want to know the hidden meaning, still I must read it by myself.
Because, if we read it, we’ll know... oh it turns out this setting reflects how the
Character acts... maybe, because he's in the village? (Participant E, personal
communication, May 29, 2023).

It is clear from the excerpt above that Participant E discusses her concern that the
infographic does not provide a comprehensive perspective. Participant E has participated in
literary discussions since high school, which is different from the other interviewees. She
added that she was required to read three to four novels per year as part of her high school
coursework. She is therefore used to reading lengthy texts. She argued that a detailed
description of the setting might help her in comprehending the reasons behind the actions of
the characters.

According to Table 11, 53.5% of respondents state they did not have a problem presenting
the infographic in class, which brings us to the next problem. In the interview, Participant I
mentioned that it was challenging to divide up the presentation's parts among the group
because the information itself is brief and dense.

Table 11. Results on problems encountered in infographics presentation

I have difficulty presenting the infographics of intrinsic elements of
Shakespeare’s drama in detail

Frequency  Percent Valid Cumulative

Percent Percent
gﬁrs‘;g?g 3 4.2 4.2 4.2
Disagree 35 49.3 49.3 535
Vel Agree 29 4038 40.8 94.4
Strongly Agree 4 5.6 5.6 100.0

Total 71 100.0 100.0
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Lastly, the condition of the participants' facilities, while they are learning intrinsic
concepts through infographics, is the final focus of the affection aspect. According to Table
12 below, only 18.3% of participants believe they have the poor facility to learn intrinsic
elements through infographics.

Table 12. Results on the facility for learning through infographics

I have a bad facility for learning through the infographics of
Shakespeare’s drama

Valid Cumulative
Frequency  Percent

Percent Percent
3‘.2‘;3?3 9 12.7 12.7 12.7
Disagree 49 69.0 69.0 81.7
VE Agree 11 15.5 15.5 97.2
Strongly Agree 2 2.8 2.8 100.0
Total 71 100.0 100.0

Participant H mentioned during the interview that all the students are used to using Canva to
create infographics.

Since we use Canva, it's not too difficult. Usually, when making slides we also use
Canva. Kan, in Canva there is clipart, and you can collab editors, it's not too difficult
because you can do it together (Participant H, personal communication, May 29,
2023).

It is clear from the excerpt above that Participant H is familiar with using Canva, as are
the other participants. Furthermore, he added that Canva is used for both making posters and
common presentations instead of PowerPoint. The opinions voiced by Participant H above
are in line with the findings of the earlier study, which discovered that students could
successfully integrate writing skills and a 21st-century skills learning model like Canva
(Pentury & Anggraeni, 2022).

The findings' final focus is on presenting the conation aspect of the questionnaire. Table
13 demonstrates that 83.1% of participants disagree that infographics' conciseness has made
the students lazy.
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Table 13. Results on students' learning diligence through infographic

The infographics of Shakespeare’s drama make students lazy

Frequency  Percent Valid Cumulative

Percent Percent
S 17 23.9 23.9 23.9
Disagree
Disagree 42 59.2 59.2 83.1
VE Agree 9 12.7 12.7 95.8
Strongly Agree 3 4.2 4.2 100.0
Total 71 100.0 100.0

The process of creating infographics requires extra effort from the students rather than
making them lazy. Below is the opinion of Participant F.

In this session we don't only get infographics but also have to make infographics as
well. So, we know that the infographics have to be simple. That's why we also have to
really understand the story first. We have to absorb the general story first, then we pay
attention to the details of the plot. We have to do a lot of research, we have to really
understand, then we can choose which one to cut or include in the infographic.
(Participant B, personal communication, May 29, 2023).

Participant B stated in the excerpt above that she must truly understand the material
because she is aware that the infographic only captures the essence of the intrinsic elements.
She claims that it will not be possible for her to shorten the information. She, therefore,
explores a variety of sources to learn more.

Table 14. Results on students’ motivation in learning through infographic

The infographics of Shakespeare’s drama make students more
motivated

Valid Cumulative

Frequenc Percent
a y Percent Percent

Valid Disagree 5 7.0 7.0 7.0
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Agree 53 74.6 74.6 81.7
SHrely; 13 18.3 18.3 100.0

Agree

Total 71 1000 100.0

Along with the previous result, Table 14's data reveals that more than 90% of participants
said infographics motivated them more to learn the intrinsic elements of Shakespeare's
drama.

Figure 2. Participant E’s implementation of cat memes in the infographic

During the learning session, the writers learn that Participant E, shown in Figure 2, even
used memes in the infographic of Hamlet. Participant E said she was motivated to interpret
the expression and emotional projection from each character by using the cat’s meme during
the interview session.

I like the designs too, Miss. Yesterday | also added memes to the design. At first, when
I read and read, the embodiments of the characters matched this cat meme. Cat memes
are expressive right miss, then I matched the character traits. So, | deliberately put cat
memes for characterization, personality traits. (Participant E, personal
communication, May 29, 2023).
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From the excerpt above, Participant E explained that she believes cat memes can capture
the emotional turmoil that Hamlet went through. She claimed that a variety of facial
expressions found in memes could be used to depict Hamlet's emotions.

Table 15. Results on students' comfort with learning through infographics

| feel comfortable learning by using the infographics of Shakespeare’s
drama in both online and offline classes

Valid Cumulative
Frequency  Percent

Percent Percent
Disagree 5 7.0 7.0 7.0
Agree 53 74.6 74.6 81.7
Vel ng?ggy 13 18.3 18.3 100.0
Total 71 100.0 100.0

Then, according to Table 15 above, more than 92% of respondents are comfortable using
infographics to learn the intrinsic elements. The difference between infographics and
PowerPoint slides is explained in the excerpt below.

Since we're also giving presentations, I think... the format is not too different from
PPT, right? We look for the information, then we include the information we got. But,
in infographics, it's more exciting, and it's better because you can see directly on one
canvas. So, when you read, you can see everything at once. You don't need to go back
and forth between slides. So, we can see the big picture. (Participant F, personal
communication, May 29, 2023).

It is clear from the excerpt above that both PowerPoint slides serve the same purpose for
Participant F. They are both used to present their research findings to the class. But in contrast
to PowerPoint slides, which must be presented on multiple pages, an infographic presents
one complete, comprehensive piece of information on a single page. As a result, the students
can process the information by looking at just one page and immediately see the big picture.
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Table 16. Results on students’ preference in learning through infographic

The infographics of Shakespeare’s drama are suitable for the student’s
learning style.

Valid Cumulative
Frequency  Percent

Percent Percent
Disagree 1 1.4 1.4 1.4
Agree 52 73.2 73.2 74.6
Vel ngrr‘ge'y 18 25.4 25.4 100.0
Total 71 100.0 100.0

The final discussion from the conation aspect is about the students' preferred media for
learning the fundamental components of Shakespearean drama. Table 16 shows that more
than 98% of the participants agree that they prefer to learn intrinsic elements through
infographics.

In understanding the intrinsic elements, it is easier, miss. The problem is, infographics
are suitable for getting a basic outline. So, we know the basic info of the drama. | think,
if we use another method, there must be difficulties too. But if the purpose is for long
discussion, to really understand the case, then it is better to give the script as well.
(Participant B, personal communication, May 29, 2023).

From the aforementioned excerpt, it is clear that the students are aware of how information
graphics serve to present the main idea and essence of the information. The complete scripts
would be the choice if the students were required to conduct a thorough discussion of
Shakespeare's plays.

3.2 Discussion

3.2.1 Students’ perceptions of the usage of infographics in studying intrinsic elements in
Shakespeare’s drama

To answer the first research question, the authors figured out from their findings that, in
general, students are happy when infographics are used to illustrate the core ideas of
Shakespearean drama. The application of infographics is in line with the preferences of
Generation Z representatives, the majority of whom are visual learners and favor less textual
information in educational settings (Jaleniauskiene & Kasperiuniene, 2023, p. 201). In
addition, the students prefer using infographics because they believe infographics facilitate
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the memorization process. The results align with the previous research which stated that
infographics provide a way to present dense and complex informational material in a way
that promotes cognitive processing, learning, long-term recognition, and memory (Dunlap &
Lowenthal, 2016).

Also, it is critical to underline how the questionnaire reflects the definition of the word
"useful.” The word "useful” is interpreted by the study's participants as referring to how the
infographic can compress large amounts of complex data into a clear, concise, and easy-to-
understand format (Dogomeo & Aliazas, 2022). It is vital to understand that the purpose of
creating infographics is to present straightforward information that can be understood at a
glance (Onwuchekwa, 2021, p. 450). Therefore, as has been mentioned by Participant B, the
participants are aware of how information graphics serve to present a basic outline only. If
the participants were required to have a thorough discussion of Shakespeare's drama, they
would choose the complete scripts.

Before giving students the assignment to create infographics, it becomes essential for
teachers to decide the type of assessment. The participants' comprehension was not evaluated
using a long paper analysis. Even though the exam results were not taken into account for
this study, it is still important to emphasize what Participant C has said. His preference for
infographics stems from his realization that they are sufficient for the exam due to their
simplicity. Therefore, an infographic serves its function best for presenting the basic outline
of information.

3.2.2 Possibilities and challenges of using infographics in studying intrinsic elements in
Shakespeare’s drama

Then, to address the second research question, the writers would discuss the potential
applications of infographics in literature classes as well as in the study of Shakespeare's plays.
Firstly, based on the first research question, it can be concluded that the infographic's
simplicity is what has the students' attention. However, it is interesting to note that
infographic density can be both an advantage and a disadvantage.

Herein lies the crucial function of teacher supervision. To successfully use information
graphics in the classroom, the teacher must therefore carefully select and set the lesson so
that it concentrates on the concept rather than the quantity of information. So, the subject
should be suitable for conversion to infographics (Aldalalah, 2021, p. 348). The reason for
this is that an infographic must typically have a single eye-catching headline with a single
strong topic focus, and only three to five significant and connected points afterward (Freberg,
2020). It should be noted that when needed, infographics can present complicated
explanations. The rules on density follow the rules on complexity. In other words, if the
reader is a specialist, they might be more willing to engage with a graphic that is extremely
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detailed because it is relevant to their field of expertise. However, it is generally preferable
to keep the density a little lower (Beegel, 2014, p. 71).

As an extension of the previous discussion, teachers' supervision is critical in ensuring the
quality of the infographics because a lack of teacher attention may demotivate students to
participate (Rerung, 2018). The teacher, in particular, must supervise students' discussions of
data collection and data representation to prevent students from creating infographics that are
nothing more than glorified posters with no actual data (Hicks et al., 2020, p. 52). Finally,
the teacher should consider the group members' visual literacy when assigning infographics
in groups because doing so will help the students complete their assignments successfully
(Dunlap & Lowenthal, 2016). According to the findings of this study, readers will
comprehend the core of the intrinsic elements when infographics are created by students who
can balance the ratio of image to text well.

4. Conclusion

In conclusion, this study found that participants were eager to learn intrinsic elements of
Shakespeare’s drama through infographics. The use of infographics can also aid in
overcoming issues with students' limited attention spans and Shakespeare's difficult
language. This study also concludes that students who use infographics are motivated to learn
more about the lesson, so using them does not make them lazy. They can only produce an
effective infographic when they fully understand the lesson. Also, the study encourages
teachers' active supervision to overcome the challenge of applying infographics in the
classroom. The range of supervision includes the composition of the groups to the quality of
the infographics' content. When infographics are created with an appropriate balance between
the ratio of image to text, students will be able to understand the gist of the intrinsic elements.
Lastly, as a suggestion for further research, the writers suggest more research should be done
about teaching literature. For instance, there is a need to measure the effectiveness of using
infographics by using infographics compared with summary videos.
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